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[bookmark: _Toc529376656]Step 1. Define what is to be evaluated
[bookmark: _Toc529376657]Task 1.1: Specify the policy/measure to evaluate and define the scope of the evaluation
· Title of the measure
Describe here the policy/measure to be evaluated.

· Differences from other existing policies/measures
Compare here the evaluated policy/measure with similar policies/measures.

· Evaluation period of time
Define the period of time that will be covered in the evaluation (from - to).
Example: from 2012 (when changes to the mentoring programme were introduced) to 2016. 

· Geographical scope of the evaluation
Define the regions covered by the evaluation. 
Example: Geographical scope: region X.


[bookmark: _Toc529376658]Task 1.2: Define the programme theory or intervention logic
· Objectives and how it is expected to achieve them
Review policy/measure documentation (e.g. guidelines, manuals), carry out interviews with those who designed the policy/measure.
Example: See example for programme theory/intervention logics >

· Required changes for achieving objectives
Design a visual presentation showing the logical chain from inputs and activities to outputs, results and impacts.
Example: See an example of visual presentation of programme theory/intervention logics>


[bookmark: _Toc529376659]Task 1.3: Identify any unintended results which should be evaluated (optional)
· Unexpected (negative/positive) results
· Interview people who are knowledgeable about the policy/measure performance (i.e. those in charge of designing and implementing the measure. VET practitioners involved in the implementation of the measure can be included).
· Evaluate risks and state what could go wrong.
	Example: 
Results are worse than expected due to difficulties in implementation e.g. insufficient resources at provider level; low commitment of institutional leaders, teachers or trainers. 
· Participating students feel labelled and this leads to low motivation.
· Seasonal job openings attract students before programme completion.




[bookmark: _Toc529376660]Task 1.4: Formulate the key evaluation questions
· Key evaluation questions
State here the questions your evaluation should answer.
Examples:
Have early leavers been reached and engaged in the measure as intended?
What effect does the mentoring programme have on participants’ motivation to learn?
What impact does the mentoring programme have on the rate of early leavers in our municipality? 

· Evaluation results
State here what data you would like to have gathered at the end of the evaluation.


[bookmark: _Toc529376661]Step 2. Determine what constitutes good performance
[bookmark: _Toc529376662]Task 2.1: Establish the criteria that will be used to judge if a measure has performed well, or not
· Definition of successful performances
State here your criteria for successful measures.
Examples:
Increase the number of schools which have action plans to tackle early leaving.
Increase the number of schools which have action plans to tackle early leaving by 20%.
Increase the share of schools which have action plans to tackle early leaving up to 50% of schools.


[bookmark: _Toc529376663]Step 3. Define indicators, collect and analyse data 
[bookmark: _Toc529376664]Task 3.1: Define the indicators that will be used
· Recognising priorities 
Unpack the intervention logic, unintended effects and judgement criteria into statements that can form the basis for defining indicators.

· Indicators for making judgements
List your indicators here and make sure they cover inputs, outputs, results, impacts as well as context.
See indicator examples for mentoring and coaching measures >
See indicator examples for school-level action plans >
See indicator examples for re-engaging measures >


[bookmark: _Toc529376665]Task 3.2: Clarify the sources of information for each indicator
· Data to measure indicators
Reflect on the nature of the indicator and what data you would ideally want to have. If this is not possible think about alternative sources of data.
	Examples:
· Data on the ‘number of mentors mobilised’ is available from the measure’s reporting data.
· Data on ‘absenteeism’ is available on schools’ administrative systems.
· Data on how the measure ‘increased students’ self-confidence and motivation’ is not available but can be collected.
· It is not possible to access administrative data on enrolment in further education/training. Therefore, to measure the indicator ‘share of participants who move on to further education/training’ use self-reports of young people on their current activities and future career plans, gathered six months after the programme has ended.




[bookmark: _Toc529376666]Task 3.3: Develop the data collection methodology 
· Data collection tools
State here all the necessary data collection tools (interview questionnaires, survey questionnaires, observation templates, etc.).

· Sample selection strategy (for both qualitative and quantitative approaches)

· Develop your methodology reflecting on:
· the capacity you have and the resources available; 
· the extent to which secondary data can be used; 
· what primary data needs to be collected.
Example: 
A survey will be conducted over the phone six months after the programme ends. Former participants will be asked about their current activities (if studying, and at which level and programme) and future career plans (if they plan to enrol in further education and training, find a job, or other).


[bookmark: _Toc529376667]Task 3.4: Analyse the data
· Ways of data patterns identification (both for qualitative and quantitative data)
State the most suitable data analysis techniques given the evaluation questions.


· Data presentation
State here the techniques you are going to use for presenting your data.
[bookmark: _GoBack]Examples: Recent evaluation reports from Austria, Ireland and Luxembourg:
· Evaluation of the Austrian Production Schools (in German).
· Evaluation of the Irish initiative Youthreach (in English).
· Evaluation of the ‘Guidance and professional initiation courses’ and ‘Professional initiation courses to diverse professions’, implemented in Luxembourg (in French).


[bookmark: _Toc529376668]Task 3.5: Assess change – qualitatively or quantitatively
· Key indicators evolution over time (before and after the intervention)
Compare the measurement before and after the policy/measure has been put in place to identify trends over time. 
Example: 
The number of schools which have action plans to tackle early leaving has increased by 30% after the requirement to have an action plan was introduced. 
Newly adopted action plans are similar to the previously existing ones in that… 
New actions plans include some new features…


[bookmark: _Toc529376669]Step 4. Understand causes of results and impacts 
[bookmark: _Toc529376670]Task 4.1: Verify the causal mechanism, i.e. whether the change is due to the policy/measure being evaluated or any other factor
· To what extent is the change identified a result of the policy/measure? 
· Compare the results with the control group, if feasible. 
· Carry out qualitative contribution analysis.
Example: 
To evaluate the effectiveness of the Dutch programme Medical Advice for Sick-reported Students (MASS) policy makers used a quasi-experimental design. 7 out of 21 schools for pre-vocational secondary education had been applying the MASS programme, and they were all asked to participate in the study. They were the intervention schools). Within the group of remaining schools, policy makers chose seven to participate in the study as control schools. Control schools were selected by their characteristics to match as much as possible those of the intervention schools in terms of urbanisation, fields of education, and size of the school.
Read 2016 study (in English) >

· What would have happened anyway in absence of the policy/measure?


[bookmark: _Toc529376671]Step 5. Perform a cost-benefit analysis 
[bookmark: _Toc529376672]Task 5.1: Consider whether the initiative is an effective use of the resources involved
· Costs levels compared to outputs and results achieved
Calculate costs per output and where possible cost per result.

· Costs comparison to other, similar, policies/measures
Make comparisons with similar policies/measures.

· Costs comparison for activities within the policy/measure
Make comparisons across different components of the policy/measure.
Example: 
The evaluation of the UK measure ‘The Youth Contract for 16-17 year olds not in education, employment or training evaluation’ included a cost-benefit analysis. It subtracted the estimated direct and indirect costs of the programme from the estimated long-term benefits of participating in it. 
It examined the impact of additional qualifications resulting from participation in the programme, on increased lifetime earnings, improved health, and reduced criminal activity.
Read 2014 evaluation report (in English) >


The evaluation plan template for policy makers was developed under Cedefop’s framework contract 2013-FWC25/AO/ECVL/IPS-ARANl/EarlyLeaving/OO5/13 and the responsibility of Irene Psifidou, Cedefop expert at the Department for learning and employability, headed by Antonio Ranieri.
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