PRESENTATION OF TTnet France’s Case Study : Process of validation of professional experiences for accessing the title of Adult Professional Trainer (FPA), issued by the Ministry of Employment and Solidarity (MES).

 1. Context and objectives of the case

 

The case
 presented by TTnet France was elaborated by the Université Paris IX – Dauphine – Département d’Éducation Permanente in collaboration with Ttnet members who belongs to AFPA.  This scheme was targeted at the National Association for Adult Professional Training (AFPA), to enable the validation of professional experiences for candidates accessing the title of Adult Professional Trainer (FPA), issued by the Ministry of Employment and Solidarity (MES).

The presentation meets two objectives:

1- To describe the way in which it is possible to effect the transfers between the main frames of reference, which we were able to identify and which make it possible to validate prior learning: 

· Job/tasks and duties/skills frame of reference (REAC) 

· training frame of reference 

· certification frame of reference.

2- To analyse and expand the consideration of questions posed by the implementation of a validation process in terms of the engineering thereof.

2. Target groups : 

 

Candidates to the Title of Adults Professional trainer (FPA), issued by the Ministry of Employment and Solidarity (MES).

3. Methodology

· description and analisys of the steps of elaboration of AFPA engineering

· collect of datas and analisys of the first results of the experimentation.

4. Results:  LESSONS TO BE LEARNT FROM OTHER EXAMPLES OF THE IMPLEMENTATION OF THE VAE
 SCHEME IN FRANCE

It appears that four aspects must above all be taken into consideration and prioritised in the context of a mechanism for the engineering of validation of non-formal learning:

1-The management of the project and of the process of validation of prior learning :

In the context of a VAP project, it is not just a matter of designing and managing the typical and usual technical aspects of a project. It is also a matter of designing and managing a change project for two reasons: 

· It is a cultural change project, which changes completely the normal institutional practices,

· It is a change project, which changes completely the working practices of all the stakeholders in a system.

This is why a VAP/VAE project presupposes the adoption of a development project approach, as was stressed by all project leaders consulted: 

· This implies teamwork from the early stage of the project per se in order to interrelate various areas (occupations, training), the perceptions of stakeholders and their intervention logics.

· This involves the rapid promotion of group work as soon as this is possible, from the early stage of the project: particular attention should be paid to the joint design of the project and of the methods and tools; this permits joint collaboration from the very beginning of the project, thus putting different universes in contact with each other; i.e. professionals, trainers and jury members.

2-The methodology specific to the validation of prior learning : 

– The methodological aspect as a means to anchor the VAP process in the actors’ cultural and occupational practices system

 The specificity of a VAP/VAE project resides in the fact that: 

· the definition of the VAP/ VAE process : targets, objectives, actors, resources (human, technical, financial…),

· the organisation of the scheme into its various phases : before/during/after,  including the selection of the actors involved,

· the definition of the procedure : the stages and actors involved in the operation of the procedure,

· definition of the tools which are of many types:

· tools for the applicant : tools for the identification and/or analysis of prior learning, frames of reference,

· the tools for practitioners: tasks, training, certification, validation frames of reference, interview questioning method,

· tools for the project leader and team: frames of reference, scoreboard, production of resources.

The most important tools in a VAP/VAE process are the frames of reference. Five types of frames of reference (or similar guidelines…
) could be identified in the three areas considered:

· TASKS / SKILLS FRAME OF REFERENCE based on the work analysis, 

· TRAINING FRAME OF REFERENCE, 

· CERTIFICATION FRAME OF REFERENCE,

· TRAINING EVALUATION FRAME OF REFERENCE based on the training analysis, 

· PRIOR LEARNING VALIDATION FRAME OF REFERENCE

(a sixth guideline is possible : the POSITIONING FRAME OF REFERENCE of the applicant)

THREE NAVIGATION  SCENARIOS were identified among the frames of reference:

1 – ON THE BASIS OF THE TRAINING SYSTEM

There may be a training frame of reference and it will be necessary to develop a validation frame of reference and then a competences frame of reference.

Or, the certification + training + evaluation frames of reference already exist: the other frames of reference will be based on the former.

2 – ON THE BASIS OF THE WORK SYSTEM

A tasks/skills/job frame of reference (or all three) already exists and a validation frame of reference is required as well as a training and, possibly, a certification frame of reference.

3 – ON THE BASIS OF THE VAE APPLICANT AND HIS/HER SKILLS  

A prior learning validation frame of reference based on a tasks frame of reference already exists, which must be linked to the other frames of reference.

3- The institutional dimension. 

This relates to the creation of the necessary and convenient conditions for the management of the project, but also to the capacity of the institutions to include the VAP/VAE processes and schemes in their cultural and professional practices.This issue also concerns validating organisations as regards their capacity to implement schemes in accordance with the ”spirit of the law”, but also employers and social partners as regards their capacity to include the VAP/VAE scheme in human resources management.

4-  The definition of the roles of the key practitioner actors in the VAP/VAE

It has already been noted that an appropriate allocation of roles in respect of the VAP/VAE is an important factor for success.

This makes it possible to reinstate a coherence between the relevant representations of the various reference systems, which we have already referred to at some length:

· focusing on the subject and his/her evolution and the importance of a VAP procedure for his/her pathway,

· focusing on the process, the project and the actors,

· focusing on the articulation of the two evaluation approaches.

FIVE ACTOR practitioners were finally identified: the project leader, the monitors, the members of the juries, who are also key practitioners, the guidance counsellor, who is a key to the overall quality of the process, the experts or professionals in trades, whose competences and contributions are also of key importance to the quality of the process.  

Their roles and competences are described in detail below with a view to enable a project leader to complete the engineering in respect of the actors. 

5. Key questions for VET teachers/trainers

 

One of the problems posed by the implementation of a validation procedure is that of the coordination of the various frames of reference necessary for the validation, which are produced by actors from different areas.

In France, the term used to refer to these frames of reference from different areas (work, training, and the individual’s experience) is “référentiels” (even if the frame of reference is not always very structured).

THE INTERESTING PROBLEM IS THAT OF THE NAVIGATION METHODS BETWEEN THESE DIFFERENT FRAMES OF REFERENCE, WHICH THE INSTITUTIONS AND INDIVIDUALS INVOLVED WHO WISH TO VALIDATE PRIOR LEARNING, MUST INVENT AND FORMALISE:

Six types of frames of reference can be identified in French practice: 

· JOB/TASKS/SKILLS FRAME OF REFERENCE

· CERTIFICATION FRAME OF REFERENCE

· TRAINING FRAME OF REFERENCE

· TRAINING EVALUATION FRAME OF REFERENCE

· PRIOR LEARNING VALIDATION FRAME OF REFERENCE

· “POSITIONING” FRAME OF REFERENCE

These frames of reference exist or are gradually developed within institutions according to criteria which depend on three key factors:

· The institutional contexts within which the validation procedures arise (educational, professional, e.g. the Ministry of Education, AFPA, and the occupational branches),

·  Pre-existing frames of reference: from training, diplomas, skills …

·  the occupational/professional origins of project leaders in prior learning validation projects (work or education/training area) 

The articulation of these guidelines is still complex and the case in point, which is based:

1- on the work system in order to produce the job/tasks/skills frame of reference

2- on the basis of which the validation frame of reference is deduced 

3- which in turn gives rise to the specification of the training and certification frames of reference 

6. Added value of this case for building a common "reference for the validation of informally acquired competences" (draft Maastricht Communiqué).  

 The success factors identified rely on the quality of the process implemented: 

· Firstly, on the quality of the methodological approach:

The development of a step-by-step approach and of an actor approach including the associated tools is essential in order to «reassure» the various actors, who will see their representations, habits, occupational practices «revisited» (they did not ask for so much!).

The methodology is used as the framework for this change process, which is not initially visible to actors. 

Hence the need for a framework methodology and for a pragmatic management of the project, which enables the actors to progress at their own paces.

· Secondly, on the quality of the first stages - the applicant’s reception/guidance and monitoring.

The importance of the guidance phase was underestimated although it is of fundamental importance in terms of the success and quality of the procedure.

First need: the applicants’ need for guidance. It presupposes that their vocational project, expectations and interests are carefully identified and taken into consideration.

This need is generally met by the guidance counsellors from the ANPE, CIBCs (Centres for skills assessment) and the CIOs  (Information and Guidance Centres).

Guidance requires specific skills, which we have already detailed: 

· To listen carefully to the client’s project,

· To identify the existing and required competences,

· Knowledge of the occupations,

· Knowledge of the diplomas and the certification pathways;

· Knowledge of the training locations.

The guidance counsellor must have an excellent knowledge of the job, training/professionalisation path which leads to it in order to guide the VAP applicant’s project.

For example, if an applicant says:«I want to do a DESS in Human Resources (degree of higher specialised studies)», the first task is to provide guidance in the selection of the professionalisation path, which will depend on: the training stages, the stages in the vocational path, the selection or the search for the «general culture» and «operational» dimensions needed for this stage of the vocational pathway. 

There must be sufficient visibility of the three elements: job- training- project (in the sense of professionalisation pathway).

This first guidance moment is of fundamental importance for the following two reasons: 

· For the continuation of the project and the success thereof,

· For the other actors, particularly the jury members: the quality of the dossiers submitted is a factor for motivation and support for the project.

The second need: monitoring, which is important for various reasons: 

· VAP/VAE takes place over time and needs to be monitored so that the project can be supported, to render it feasible and to ensure the quality of the dossier submitted to the juries.

· Monitoring ensures and guarantees the continuity of the VAP/VAE procedure: The articulation of the various phases of the process, the continuity and coherence of the procedure ensures a shared understanding of validation, which is beneficial to the all actors: the client and the validators. 

The effects of the hiatus in the homogeneity and continuity of the procedure are prejudicial to the quality of the VAP/VAE process.

· thirdly, quality also depends on a good definition (and on efficient use) of the various levels and roles of the various actors. This ensures the quality of the process and gives it legitimacy and is hence accepted by the actors of a system which stresses the importance, indeed the necessity, of a continuity and consistency in the course of the process.

However, all these recommendations regarding the management of a VAP/VAE project, must not result in the overlooking of the fact that the project leader should also be capable of a pragmatic approach, if it is clear that the project leader should base his approach on a methodology, which ensures visibility and legitimacy, he/she should also be able to keep a certain distance from all these methodological aspects and adopt a position which is:  

· Between rigour (in terms of the project, its structure and methods… ) and pragmatism,
· Between formalism and flexibility,

· Between rigidity and compromise.

The project leader must ensure that he/she does not promote a style of operation, which is too bureaucratic to applicants, which discourages them, but also to other actors and above all to practitioners. Room must be left to enable the actors to participate. Time also is needed to allow growing acceptance on the part of the actors. The process to be implemented presupposes, on the one hand, room for negotiations, which are constructed and occur between formalism and flexibility and, on the other hand, time to enable the actors involved to evolve and so that the meta-cognitive work (and hence the educational work), which is implied by the VAP/VAE, can become installed.

� The French contribution was structured of as follows:  


to describe the way in which the articulation between the three key frames of reference 1) Employment/ Activities / Competences, 2) Training and 3) Certification enables the assessment/validation of  professional experience.


to analyse and widen the reflection on issues associated with the building up of the process of validation of professional experiences.


to present the case study under the title  “Adult Professional Trainer” 


                        in the context of the (A)FPA.





� From an alaisys of AFPA experimentation enlarged to learning of a  contribution made in the context of a Leonardo project “VAP et enterprise: ”for VAP engineering”. E DERET. June 2003


23 The frames of reference are rules to be created, negotiated and adapted, which presupposes negotiations, commitments and evolution.
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